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European 
Policy Context

European 
Legislation on 

the Right to 
Education of 

Immigrant 
Children 

• The 25 July 1977 Directive of the Council constitutes the first 
legislative measure of the European Community concerning the 
education of the children of migrant workers. It relates solely to 
the children of immigrants from the Member States and includes 
provision for education adapted to their special needs, as well as 
tuition devoted to their mother tongue and culture of origin. 

• Recent European Directives define immigrant children as minors 
who are nationals of third countries, whether or not they are 
accompanied. They enjoy certain educational entitlements which 
depend on their legal position. Once these entitlements are 
established by Council directives, they have to be incorporated 
into national legislation before taking full effect. 

• One of the general objectives set by the 2000 Lisbon Summit was 
to improve active citizenship, equal opportunities and social 
cohesion. This relates in particular to the access of immigrants 
and their children to education and training systems. 

• European Commission’s 2016 Action Plan on the integration of 
third country nationals

• 2017 Communication on the protection of children in migration



Conceptual framework for 
the analysis of policies and 
measures promoting the 
integration of students 

from migrant backgrounds 
into schools

• Access to education and 
training

• Language support in 
linguistically and 
culturally diverse 
environments 

• A whole-child approach 
to teaching and learning

• Comprehensiveness of 
policy approaches



Access to education

• Migrant children and young people of 
compulsory school age have the same 
education rights and obligations as their 
native-born peers in most European 
education systems



Education for newly 
arrived migrant 
students

1. Students are placed in mainstream 
classes for most lessons but take 
some lessons in separate groups. 

2. Students are placed in separate 
groups for most of their lessons and 
join mainstream classes for some 
lessons (in general sports, arts and 
music, where they can establish 
contacts and participate in classes 
even with limited language skills). 

3. Students are placed in separate 
groups for all their lessons. 



Education for SMB
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Students from migration
background

(SMB)
Polish Language Learners

Non-Polish Citizens
(imigrants) 

Polish Citizens
(reemigration)



School year

Number of students non-Polish citizens (System Informacji Oświatowej 
(SIO) 30 September every year)

Total participant of Polish language classes

2012/2013 7 311 1 402

2013/2014 8 147 1 807

2014/2015 10 064 2 626

2015/2016 15 299 4 106

2016/2017 20 911 6 808

2017/2018 29 942 9 780

2018/2019 44 410 14 353



School year

Number of students (Polish citizens) with very weak polish 
language or without knowledge (System Informacji Oświatowej

(SIO) 30 September every year)

participant of exta

Polish language classes participant of extra 
compensatory classes

korzystający z dodatkowych zajęć 
wyrównawczych

2012/2013 280 196

2013/2014 380 227

2014/2015 438 305

2015/2016 807 479

2016/2017 1355 709

2017/2018 1786 929

2018/2019 2663 1166



• „Children flourish in education systems where there are high 
levels of professionalism and where teachers, practitioners 
and schools are empowered with the autonomy and 
flexibility to make decisions.”



Central role 
of a teacher 
in SMB
educational 
success and 
integration

Many of them are not prepare good enough to work 
with students with migrant background (Tellez, 
Waxman, 2005; Bełszyńska, 2010; Pamula-Behrens, 
Hennel-Brzozowska, 2017). 

Teachers need better training to work effectively with 
students with low proficiency of language (August, 
Shanahan, 2006,2008; Lesaux, 2012, 2005;  Rafoni, 
2007; Snow, Uccelli, 2008) and coming from different 
cultural backgrounds (Garcia , Otheguy, 2016, Zarate, 
Lévy, Kramsch, 2011; Lesaux). 

Rich research  in English second language teachers or 
French second language teachers (Kelly M., 2008;  
Cuq P., Gruca, 2002;   Ballantyne, Sanderman, Levy, 
2008; Lukas 2012; Samson,Collins, 2012; Tellez, 
Waxman, 2005) 



“Teacher expertise”
matters

• 20 most powerful ways 
to improve school-time 
learning depended on 
what a teacher did in the 
classroom (Hattie, 2008).

• Having a high-quality 
teacher in primary school 
could “substantially 
offset” the influence of 
poverty on school test 
scores (Hanushek, 2017). 
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Empowered 
teacher means:
• Teacher having access to high-quality 

training, 
• Teacher having continuous 

opportunities for professional 
development,

• Teacher having the freedom to support 
the development of national curricula, 

• Teacher having professional autonomy 
to choose teaching methods and 
approaches,

• being able to teach in safety and 
security.



Three different 
dimensions of 
empowerment

personal 

relational (with respect to 
relevant others such as collegues, 
school mamagement, students 
parents, community), 

societal (at the larger social 
context).



Four dimensions of Empowerment

Meaning Competence

Self-determination Impact

Empowerment

• Meaningfulness – „My 
work is important”.
• Competence „I have the 

skills, competences and 
ressources need to do my 
work”.
• Self-determination „I can

figure out what work to 
do”.
• Impact „The outcomes of 

my work matter”.Source: Dee et al. (2003)



Teaching the language of 
instruction 

• The teaching of the language of instruction to migrant 
students poses particular challenges as this language is 
often a second or additional language which needs to 
be learnt and mastered to a sufficiently high level in 
order to learn other subjects. 

• Proficiency in the language of instruction also 
facilitates the socialisation process in schools. 

• For these reasons, specific teaching measures relating 
to the language of instruction need to be part of any 
comprehensive education policy that seeks to improve 
the way migrant students are integrated into schools



EPOWERING 
USING 
THE JES-PL 
METHOD





THEORETICAL BACGROUND

Language of schooling
(Schleppegrell, Pamuła-
Behrens, Szymańska, 

Zwiers)

L2 acquisition – two 
levels of language 

proficiency (BICS, CALP)

(Cummins)

Learning language 
skills methods

(Dyduchowa)

Levels of processing 
model

(Craik, Lockhard)

Building scaffolding –
one of the language 
learning strategies

(Bruner, Gibbons, 
Wygotski)

Autonomy and 
motivation – self-

determination theory
(Rayan, Deci)



diagnosis
analysis
and text 
adaptation

building
specialize 
dictionary

occasional
grammar

production





SPECIALIZED 

DICTIONARY 

BUILDING





PRODUCTION





EMPOWERING 
USING 
THE JES-PL 
METHOD

• KNOWLEDGE
• language acquisition
• needs
• bilingualism
• intercultural differences

• SKILLS
• diagnosis
• analysis and text adaptation
• exercises designing
• grammar knowledge 

“translating”
• ATTITUDES
• cultural awareness
• openness, tolerance, acceptance
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